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[So, what happens with the owner of the

1 I T mine? Who is the owner of the mine? Who is
it? Well, yes?]

2 R S [ Don Pedro. |

3 E T [ Don Pedro—exactly! ]
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[ Chapter 14. There is an important moment

1 1 T there. A lot of things happen here, right? For
you all, what would be one important thing? ]
[ I think when Angel goes and tries to see his
2 R S
family. |
3 F T [ And why is it important? |
[ Because he wants to visit his father. It is an
4 R S
important moment. ]
5 E T [ Yes. ]
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