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The Role of Salary, Working Conditions, and Societal

Relation Between Teachers’ Salary and
Teacher Supply in OECD Countries

SUN Tianci
(Faculty of Education, East China Normal University, Shanghai 200062, China)

Abstract; Teachers’ salary is an important policy tool to guarantee teacher supply in various countries.
Based on the data from Education at a Glance and PISA, this paper illustrated the absolute salary, salary
increase, relative salary and secondary school students’ expectations for teaching career in OECD countries,
and presented the relation between teachers’ salary and teacher supply through correlation analysis. The study
found that in countries with higher teachers’ salaries, the more students want to be in the teaching profession.
But students who want to work as teachers are not necessarily more talented. Therefore, high salary can
increase teacher supply quantity, and absolute salary, salary increase and relative salary should be taken into
account. Simply raising salary cannot attract excellent talents into teaching career, and improving teacher
supply quality should consider non-salary factors.

Keywords : teachers’ salary; teacher supply; OECD
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